Reading is a complex cognitive activity that is not an inherently natural process unlike speaking and listening. A child can learn how to speak and listen without any formal instruction whereas reading needs to be taught to be learned. Therefore, a number of studies have been conducted on the use of reading strategies by English language learners (ELLs) in both English as a foreign language (EFL) context and English as a second language (ESL) context. Hence, with the purpose of looking at the issue from a different perspective, the current study aimed to investigate on students' metacognitive awareness of reading strategy use and to determine what types of reading strategies are used by the students of English Language Teaching (ELT) Department at a state university. 122 students ranging from 1st grade to 4th grade at ELT department of Sakarya University participated in the study. The Metacognitive Awareness of Reading Strategies Inventory (MARSI) was used to collect data regarding the reading strategies that ELT students use. Based on the findings, 4th grade students were reported to use reading strategies more than the other grades. Also, it was determined that the participants irrespective of their grade showed tendency towards global reading strategy use more than problem-solving and support reading strategies. Furthermore, there was a significant difference in global and support reading strategy use between male and female participants of the study.
INTRODUCTION
Since the English language came into prominence as an international language, the body of research on language learning strategies in English has become immense. Mainly, strategies have been identified and developed for four language skills (Listening, reading, writing and speaking). Of the four skills; it is thought that reading is the most important skill to attain academic success and it leads independent language learning (Carrell & Grabe 2002, as cited in Usó-Juan & Martínez-Flor, 2006) . Moreover, Krashen (1982) viewed reading as comprehensible input and further added that it contributes to writing and speaking competence. Therefore, a number of studies have been conducted on the use of reading strategies by English language learners (ELLs) in both English as a foreign language (EFL) context and English as a second language (ESL) context. The current research focuses on metacognitive awareness which is the use of conscious and deliberate reading strategies (Carrell, 1985 (Carrell, , 1991 Martinez, 2008; as cited in Shikano, 2013) .
LITERATURE REVIEW

Conceptual Framework
Reading is a complex cognitive activity that is not an inherently natural process unlike speaking and listening. A child can learn how to speak and listen without any formal instruction whereas reading needs to be taught to be learned (Grabe & Stoller, 2002 , as cited in Usó-Juan & Martínez-Flor, 2006) . Apart from this distinctive definition, reading is defined as "a conversation between the writer and the reader" (Ransom, 1978 , as quoted in Solak & Altay, 2014, p. 79) .
Reading is described as a complicated process of drawing meaning from a text for different purposes in various contexts (Allen & Bruton, 1998 , as cited in Solak & Altay, 2014,) . Furthermore, according to Peregoy and Boyle (2001, as cited in Solak and Altay, 2014) reading requires learners make use of their background and linguistic knowledge regarding what they read. Reiss (1983) contends that "the more our students read, the more they become familiar with the vocabulary, idioms, sentence patterns, organization flow, and cultural assumptions of native speakers of the language" (p. 50).
As far as reading strategy use is concerned; first of all, the term strategy is often interchangeably used with the term skill. However, there is a distinction between these terms. Strategy refers to actions that are purposefully chosen by readers to help them with what they read. It is consciously used, and non-automatic. Skill, on the other hand, refers to "information processing techniques that are automatic" and "they are applied to a text unconsciously" (Paris, Wasik & Turner, 1991 , as quoted in Shikano, 2013 . However, it is argued that strategies can become skills when they are used automatically, and skills can become strategies when they are used intentionally to achieve a particular goal (Paris, Wasik & Turner, 1991 , as cited Shikano, 2013 .
Within the last few decades, many different reading strategies have been identified and developed. They can be categorised into three types (Ediger, 2014 
Reading Strategy Use and Metacognitive
Awareness Oxford (1990) provides one of the most comprehensive definitions of language learning strategy use in general which can be easily applied to reading strategy use as well: "Language learning strategies are: operations employed by the learner to aid the acquisition, storage, retrieval, and use of information, specific actions taken by the learners to make learning easier, faster, more enjoyable, more self-directed, more effective, and more transferable to new situations" (p. 8).
However, a distinction should be made when reading strategy use is concerned. There is a certain difference between reading strategy use in L1 and L2 context. To exemplify, in L1 reading, metacognitive strategies and processes used by readers are automatic and unconsciously executed whereas in L2 reading, readers do not tend to use these automatically. This results in readers being overwhelmed with barriers such as lack of vocabulary and grammar knowledge, unfamiliarity with the text, lack of background knowledge, text difficulty and so forth (Yoshida, 2012) .
Garner (1987, as quoted in Solak and Altay, 2014, p. 79) defines L2 reading strategies "as an action or series of actions employed in order to construct meaning". In other words, L2 readers deliberately make use of strategies to help them with comprehension of what they read. In doing this, they may face comprehension issues and reading barriers such as unfamiliar vocabulary and context, structural complexity, lack of background knowledge, text difficulty, and level of readers, L1 interference and so forth.
Using strategies as mentioned above leads to comprehension in a faster and clearer way (Tercanlıoğlu, 2004) . Sheorey and Mokhtari (2001) further described reading strategies as the reflective mindful practices used by readers to enhance reading comprehension.
During the past decade, researchers have placed an emphasis on the role of metacognitive awareness in reading comprehension.
Metacognitive awareness is regarded the same as reading awareness (Paris & Jacobs, 1984) . In L2 reading context, metacognitive awareness refers to the acquisition of L2 reading strategies (Li & Wang, 2010) . L2 readers use their metacognitive awareness to manage the strategies they should use in order to achieve comprehension in L2 reading text.
"Metacognition refers to the knowledge and control that we have over our cognitive processes. As far as it is concerned with reading, it is common to talk about metacognitive awareness (what we know) and metacognitive regulation or control (knowing when, where, and how to use strategies, that is, what we can do). As a whole, metacognitive involves awareness and control of planning, monitoring, repairing, revising, summarizing, and evaluating. Essentially, we learn strategies that support our comprehension (our awareness of strategies) and we learn how to carry out these strategies effectively (our control of strategies)" (Karbalaei, 2010, p.166) .
Previous Research on Metacognitive
Awareness of Reading Strategy Use
Meng (2004, as cited in Ismail and Tawalbeh, 2014 ) conducted a study on training EFL college students in using reading strategies in target language reading. Then she reported the effects of using reading strategies on students' reading ability. She concluded that strategy training had a significant effect on improving students' reading proficiency and rate. Students were able to grasp main ideas of reading texts better and they could make connections between reading passages and the world knowledge more effectively. Moustfa (2004, as cited in Ismail and Tawalbeh, 2014 ) also carried out a study with 208 secondary school students on the effects of using metacognitive reading strategies on motivation and academic success. His findings showed that there was a positive relationship between academic achievement and metacognitive awareness of reading strategies.
Additionally, Karbalaee (2012) conducted a study with 114 Iranian EFL high school students on the relationship between using reading strategies and reading proficiency. In his findings, he reported that reading strategy use was effective in enhancing students' reading proficiency and comprehension. Madhumathi and Ghosh (2012) , in their research, concluded that the most preferred reading strategy type was problem-solving strategies by Indian students whereas the least used reading strategy was global reading strategies.
Moreover, Hong-Nam (2014) explored 96 high school students' metacognitive awareness and reading strategy use when reading academic materials. As results, he argued that using reading strategies such as re-reading, underlining and circling of information helped students understand reading texts better. Ismail and Tawalbeh (2014) carried out a study with 41 EFL preparatory non-English major students on metacognitive reading strategies. were 122 ELT students. Of 122 students; 39 students were 1 st graders, 30 students were 2 nd graders, 34 students were 3 rd graders and 19 of them were last year students. The participants had similar characteristics with regard to age and educational background. Gender distribution was 84 females and 38 males.
Instruments
In this study, Mokhtari and Reichard's (2002) Metacognitive Awareness of Reading Strategies Inventory (MARSI) questionnaire was used to collect data about awareness of readers and strategies they use while reading. The 30-item questionnaire was validated by Mokhtari and Reichard (2002) 
Analysis
The questionnaire was statistically analysed to answer the research questions listed above. A Statistical Program was used for the statistical analysis of the data and the significance level of p. < 0.05 was set. As the data gathered in this study showed homogeneity and normal distribution the analysis of variance (ANOVA) was conducted in order to determine whether there was any significant difference in the use of the groups of reading strategies in general (Global, Problem-Solving and Support) among 1 st , 2 nd , 3 rd and 4 th grades ELT students. Mean value of each questionnaire item was computed in order to find out which strategies are used the most and the least at different grades. Mean scores of reading strategy use by male and female participants were also calculated in order to determine whether there was a significant difference in reading strategy use between male and female subjects.
RESULTS
The data should indicate normal distribution to conduct ANOVA analysis. Therefore, the normality scores of total scores were shown in Hence, the results indicated normal distribution.
After the normality analysis, the descriptive data of the three main categories of reading strategies among 1st, 2nd, 3rd and 4th grades ELT students were given below. grades. This supports the claim that senior students tend to be more aware of reading strategy use as ANOVA results on Table 4 supports these findings. The significant difference between the grades was found after the scheffe tests of post hoc analysis.
As far as support reading strategy use is concerned, the descriptive statistics show that there is no major difference among 1st, 2nd and 3rd graders which means support reading strategies are used at almost equally in those grades.
However, it is also displayed on Table 3 and Table 4 that 4th year students revealed substantial difference in the use of support reading strategies in comparison to the other grades.
Therefore, it can be said that the last year students tend to use the strategies in question more than the rest of the other grades. As for problem-solving strategy use, as Table 3 and   Table 4 show, no statistically significant difference could be found among all the grades.
Overall, judging by the findings showed both in Table 3 and Table 4 , among all the students, global reading strategies are used the most with an average of 49.52 while problem-solving strategies come second that has a rate of 33.29 mean and support reading strategies are used the least with a mean score of 30.77. Table 5 .1 The strategies used the most and the least by 1st grade students. In problem-solving strategies, 1st graders use the strategy of "re-reading the text to increase their understanding when it becomes difficult" the most. This item has a rate of 4.51 mean. As for the least preferred problem-solving strategy, it is "stopping from time to time to think about what they are reading" with an average of 3.69. As far as support reading strategies are concerned, 1st year ELT students prefer "using underlining or circling information in the text to help them remember" the most with an average of 3.97. The least used reading strategy, however, is "reading aloud when the text becomes difficult" which has a rate of 2.69 mean. with an average of 3.64 which is not very low in comparison to the mean scores of the other least used strategies mentioned above.
In support reading strategy group, the item that has the highest mean, 4.00, is "underlining or circling information in the text to help remembering" whereas the item that has the lowest mean, 3.02, is "taking notes while reading to help understanding what is being read". Table 5 . 4 The strategies are used the most and the least by 4th grade students. Table 5 .4 shows which reading strategies are used the most and the least by the 4th year students in different groups of reading strategies.
In global reading strategy group, 4th year students prefer using two different strategies the most. They both have a rate of 4.31. The first one is the subjects "have a purpose in mind when they read" and the second one is the subjects "use context clues to help them better understand what they reading". The least used strategy, on the other hand, is the subjects "critically analyse and evaluate the information presented in the text" with an average of 3.57.
As regards to problem-solving strategy use, 4th
year students use the strategy of "paying closer attention to what they read when the text becomes difficult" which has a rate of 4.57 mean.
On the other hand, the strategy that has the lowest mean, 4.00, is that the subjects "try to picture or visualise information to help them remember what they read".
In support reading strategy group, "underlining or circling information in the text to help remembering it" is the most used reading strategy with an average of 4.78. As for the least preferred reading strategy in this group, it is that "when the text becomes difficult the subjects read aloud to help them understand what they read" which has a rate of 3.31 mean. Table 6 shows that it can be interpreted that, there is a statistically significant difference between male and female students in both global and support reading strategy use. However, no statistically significant difference could be found in problem-solving strategy use.
DISCUSSION AND CONCLUSION
The current study explored ELT students' metacognitive awareness and reading strategy use while reading for academic purposes. The study also examined the relationship between the reading strategy use and the grades of the participants as well as the relationship between gender and the use of the groups of reading strategies. Since the participants of this study were ELT students, they were exposed to reading in L2 in a good range of ways. In other words, these participants in question have taken courses on language skills development, literature, teaching language skills and were exposed to reading in such ways along with being exposed to it while reading for academic research. Thus, in order to achieve reading goals, Turkish ELT students were reported to use a wide array of reading strategies. The participants showed reasonably high metacognitive awareness of reading strategies while they read academic texts in English. These findings are also supported by the studies conducted by Sheorey and Mokhtari (2001) and , as well as Tavakoli (2014) , reported that support reading strategies were the most preferred ones whereas on the previous research they were often the least used.
The reason why the most preferred type of strategy was different in the present study may be due to the fact that it was conducted in a different context with different sampling. The participants of this study were Turkish ELT students whereas the participants of the previous studies were mostly English language learners from different backgrounds. Thus, it is suffice to say that, ELT students are likely to be more aware of what they read and how to be in control of it. In the current study, they chose global reading strategies as the most used because they tended to have a specific purpose for reading; they make use of what the text has given them in order to determine whether it fits their purpose. Global reading strategies are mostly used by high proficient readers (Sarıçoban, 2002) , and in comparison to regular English language learners, ELT students tend to be more skillful readers given the fact that they have more practice and experience with reading at academic and professional level for purposes such as research, and naturally teaching language skills.
In terms of the least used type of strategy, on the other hand, the present study's findings were consistent with the previous studies men- As for the most preferred support reading strategies, "I underline or circle information in the text to help me remember it" was the most favoured strategy by all the grades. The reason why these strategies were most used may be that they are some of the most basic strategies that can be used and they may not require high awareness of reading strategy use.
As far as the least used strategies are con- To conclude, the current study reported on the metacognitive awareness of reading strategy use by ELT students at different grades. Based on the findings, the participants showed tendency towards global reading strategies more than other groups of strategies. This means the participants of this study prefer using metacognitive reading strategies more than cognitive and affective/social reading strategies.
Moreover, senior students were reported to use reading strategies in a more balanced way in comparison to other students in the study.
However, further research may be needed on why certain strategies are used or not used in EFL context, and whether there is a relationship between individual differences in learning styles and reading strategy preferences. Furthermore, more research needs to be conducted on teaching reading strategies and then evaluating students' reading comprehension to see the actual effects of reading strategy use.
